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Typed 6/1/6)

The task of equal educationsl opportunity is a challenge
to our total soclety. This challenge includes citizenshi s
wwlogment, housing, religion, education, etc. Each of tgeso
contributes to the fulfillment of equal educationsal opportunity
ind toward the achievement of our demooratic goals. Altho
this atateument is primarily concerned with the role of education,
it nust be recognized that these goals are interdependent and
pst operate aimultaneously in order to accomplish our desired
tims. While our charge is to spell out the dducational implica-
tions, full and complete integration depends upon the democratio
operation of all our eivil rights.

I. PREAMBLE

The sohools of this country represent America's Jope and
plan for a better society. The publioe school-open to sll,
regardless of race, economic status, or oreed--was and is a
besio institution through which Americans are to be prepared
rm-cui:urll. economic, asnd political perticipation in our
somuunity.

America has asserted from the start that our democratic
goals cannot merely be expressed through written documents op
verbal pronouncements. We recognized very early that personal
t2sociations are iwportsnt for the realization of these goals.
Thus: American education, through the publie schools, must
provide the opportunity for sll children of varlous ethnic, racial,

religious, and economic backgrounds to meet, lesrn, and work
together.

Today we recognize that this goal has not been fully real-
lzed, Educators, citizens, and courts azssrt that prevention of
personel assocations through segregetion--whether de Jure or
defacto--sariously affects the quality of education. Segrega-
tlon, particularly involuntary segregation, whether it is
olel, ethnie, economic, or racisl, diminishes equality of
tducational opportunity for ell children. If Michigan's
thools are to achisve our state and national mdemocratiec
foals, sound educational procedurss and practices must be
eated by all achools to overcome these obstacles to equality
f educational opportunity in all achool diastricts.

II. A STATEMENT OF BASIC RESPONSIBILITIES

Under our aystew of laws, 1t 18 the primary responsibility
{ eagh coumunity to provide equal educational opportunities
r a1l obhildren in terums of quality of instruction, adequacy
! fasilities and instructional materials, and opportunity
T personal fulfillments. The latter can be accomplished
’ an adequate degree in our democracy only when the policies
Practices of the school system place a positive emphasis
0 achieving and mainteining racially integrated achool syatems.
fVIding this equity in educationsl opportunities is s part
he procesa of educational planning, done b cooperative
h“w consistent with the basic educational phllosophy of our
ite,



; 2.
III. FUNDAMENTAL PRINCIPLES

The school has long been viewed as a bssic social instrument
in obteining our traditional Awerlieasn goela of equal oppor-
tunity for persomnzl fulfillument.

The presence of children in all schools frow varied raclsl,
cultural and/or socio-economic backgroundas is sn luportant
element in the prepsration of young people for participation
in the social and political affairs of our democracy.

In forming school policies, svery educationally sound action
should be taken to insure not merely passive tolerance but
active acceptance of and genuine respect for chlldren from
every segment of the community.

Public schools must make certain that in all their policles
and practices the dignity of esch child be respected regard-
less of ethnic, rucisl, or religlous backgrounds. They must
also be certain that in all their acts they transmit the
belief and conviction that all children should be educated
to their fullest potential and that no group or school imn
any manner should be regsrded as inferior or superior.

A community school offers luportsnt educatlonal vealues which
should not bs overlooked. The relation betwsen the school

snd the community with which it 1s identified cen in wany
cases offer important educaticmal velues and lead to more
effective participation by parents and other citizens in the
support and guidesnce of the school. VYet, when a community
school becomes exclusive in fact or splrlt, i.e., is belng
reserved for certsin community groupas, to the exclusion of
others, it does nol serve the purpose of democratic education.

iv. GUIDELINES

It is recognised that wssting the challenge of raclsl segre-
ton and diseriwminstion is a reaponsibllity of both stste and

tlonal government. Yet, solutions to such probleus in the

8ld of education uust be resolved at the 1ocal level. There-

%, 6ach community should publlcly scknowledge 1ta responsi-
or achiev n§ an 1nte§ratad school system end should sse

8 Yespons y is defined and 4dm nistratively lmple-

1% a manner that 1§ In keeping with sound educational and

ocratic measures.

The following guidelines, where individuslly or eollsctively
Wropriste to a school district, are suggested to ssslst local
00l boards develop effective programa and to achleve and main-
}hintagretad school systems.

" Boards of education and educationsl administrative orficers
should assume 8 basic responaibillity for resolving negative
:ttitudea which may retard racial integration of the gchool
Yatem:



1. They should s=c¢l szsistence from publis agencles,
univeraities, profesalionegl crgenizations, community
groups, end othor scurces, which would offer an
opporbtunity to removs raciel intsgration from the
srena of emotion to that of professional, educatiomal
orientation in which educstionsl decislions eres mads.

2. They should initiste reports snd/or studies which clearly
delineate the presences or absencs of circumstances which
a community thet contribute to tho devslopment end/or
maintensnce or racislly segregsted schools end/cr
diseriminatory prectices.

3. They should seek %o promote school programs end school
districts in which inter-recial lesrning experiences
become a criterion by which educaticnal effectivmnses
is measured and by which educationel planning is
evaluated.

§. It is the resporalbility of esch comnuniiy end school district
to education ita youth for responsible and effective partici-
pation in a demceratie poclety. Circumaiances do not slways
allow for the sems degree of active partleipstion with studsnts
of differing recial and ethnic backgrounds. The geogrsphie
distribution ¢f populetion in our stete is so varied that
winority groups whilie present in greal donsity in one eres
way be almost totally ebsent in snother. Dsspite these
differences in population conceniration, the following
guidelines have soms dsgrse of spplication to all school
districts of the steate.

1. Plece the regponsibllity on colleges and universitlea
in the treining end preperation of $eachers to omphesize
mere strenuvously the remificstions snd iwmplicetions
of intsrcultural releticnshlips es thsy effect s
compunity and influence the growth and dsvelopment of
your people.

2. Collsges, universities, and school dlstiricta should plan
practice tecching experiences to waxlmize exposure to
comrunities snd/or srees whers hhers sre diversitied
recial srd stbuis aschool populsblion.

3. Specific in-service trairing programs should bs developed
to aid teschars in szchisving a broad bsckground snd under-
standing of %ths role played by various rsciszl, athnle,
nationsl end roliglous groupz in tho history and devel~
opment of our nation. Devsloping positive stilitudes
in these ersas will enable teachers to work wors sffect-
ively in devaloping similar worbthwhils attlitudes on the
part of their studsnia.

4, To cerry out %the primciple of interchauge of groups,
shdent contacis in thelr reguler curriculs with teachers
of peveral rssiesl end/or cthnic groups will combtributs
matorielly %o the worthwhile dovelcopument of students ln
scheols which sre oiharwlse releztively homogeneoua.



5.

6.

Instructional materiala sre important tools for all
phases of the instructlonsl procezs. In selecting
such materials, it is important that proper sttention
be given to the degree to which the materials contri-
bute toward positive intergroup underatsnding and
sppreclation, ss well as appropriate motivation of the
individual student.

Schools and community centers should be utilized within
each community to develop an understanding and insight
smong adults sbout the problems growing out of inter-
cultural reletionahip. Boardas of sduscetion and sducs-
tionel administrative officers should assume s basic
responsibility for promoting such community progreams.

What may be possible for older ags groups may not
necessarily be educationslly sound for younger children.
There are a number of administrative practices thsat
have been initisted or recommended in other parts of
the country which should be eovalusted ass to their
adaptablility to local situations. These would Include:

a. Relief of Overcrowding

The need for relisf from overcrowded conditions in
a school provides an opportunity for integration.
Measures taken should be carrisd out in a manner that
promotes integration in the receiving school.

b. Regrouping of Grades

Two or more adjacent schools are combined in a
singls sttendance area. Rather than have ell grades
in each school, the first three gredes for a larger
area msy be ssslgned Go a bullding and the next three
gradea for the largeor ersa assigned ¢o snother bullding.

¢. Open Enrollment

A child meoy sttend a school cutside of his school
ares if another school is not already filled by children
from ita regulsr sttendance eres. Iu theao instsances,
positive sotion should be teken to insure maximum inte-
gration and utilization of the open school.

d. Redietriciing snd/or School Relocetion

When redlstricting or relocstion of schools is
necegssary, aund when new gchool sites ere being selected,
these efforts should be gulded by principles which
promote integration.

®. Special 3chocl Centers for reading, science,
methematics, etc., estasblished in schools at central
points where boys snd girls (rom sevorasl schools,
with varied raciel and ethnic baekgrounda can work
together.



f. Any Other Mctihod Which Might Promote Integration
while conE!nuing to maintain stall alfectiveness,
schieve positive educational and sound physicsl plant
efficiency, end sssure ageinst inferior acedemic

prograums.

8, Within the framework of their educational philosophy,
publio, private, and parochial schools have a speciel
responsibility to provide for children, opportunities to
gain experiences with children who have differing soclo-
economic, religious, racial or ethnle backgrounds in ways
which contribute to apprecistion of their equaelity and
dignity as individuals.

V. CORCLUSION

Today, the various school aystems sre being challenged to
hvide positive demonstrations of demceratis living. This
;1lenge demends that the school aystews must evaluate all pheses
their program to insure that in fact, as well as theory, they
or equality of educetionsl opportunlty to all children within
ir respective communities. Implicit in ¢his eveluation is
y school's responsibillty to provide an educaetional environment
th offers the opportunity to esch child for racislly integrated
roing experlesnces. Where the geographlical distribution of
;Mmt%on makes integration ilupossible, every opportunity in
rstional progremuing should be employed to reduce the impact
this educational haondicap. It 3s our belief that the adoption
the above principlss of educstional practice by sll school
itricts in the 3tete of Michigan is importent if they are to
‘ctively meet their responaibility of preparing thelr reapective
Went bodies for maxiwum perticipstion In our democratic society.
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